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Abstract 

As the importance attached to preschool education has increased in recent years, 
researchers have begun to discuss the quality of educational and care sendees. This study 
aims to show the views of assistant teachers working at preschool educational institutions 
concerning quality, investigate their influence on quality, and reveal the effect of quality on 
education. The study was conducted in Eskiyehir, Turkey, in the 2014-2015 academic year. It 
was conducted with assistant teachers in classrooms in tw>o different schools. Six teachers and 
six assistant teachers took part in the study. The survey model and the phenomenological 
design, which is a qualitative research method and design, were employed. The Teacher 
Interview Form and the Assistant Teacher Interview Form developed by the researchers were 
used for collecting data. Data were gathered through interviews which lasted almost 40 mins 
(each interview) on predetermined dates. The research data were analysed via QSR-Nvivo 8. 
Both teachers and assistant teachers stated that the quality of preschool education can be 
improved not only by upgrading the physical condition of schools but also by taking into 
consideration all of children’s developmental areas. Based on the interviews with the teachers 
concerning the influence of assistant teachers on the quality of education, it was concluded 
that assistant teachers can contribute to improving the quality. As assistant teachers work 
both inside and outside of classrooms, teachers have less workload and more chances to deal 
with students. 

Keywords: Early childhood education, quality in early childhood education, assistant 
teacher 


Oz 


Okul Oncesi Egitimde Kalite: 
Ogretmen ve Yardimci Ogretmen Gorii§leri 


Son yillarda okuloncesi egitime verilen dnemin atmasi He birlikte, verilen egitim ve bakirn 
hizmetlerinin kalitesi de tartiyilmaya baylanmiytir. Bu galiymamn amaqlan, okuloncesi egitim 
kurumlannda qali$an yardimci dgretmenlerin kalite hakkindaki goriiylerini ortaya koymak, 
onlann kaliteye etkisini incelemek ve kalitenin egitim ogretime nasil yansidigim onlann 
goziinden ortaya koymaktir. Qalipna Eskiyehir ilinde, 2014-2015 egitim-dgretim yihnda, 
simflarinda yardimci ogretmen bulunan iki farkli okulda alti ogretmen ve alti yardimci 
ogretmenle gerqekleytirilmiytir. Qaliyma, tarama modeli ile gergekleytirilmiy olup, nitel 
araytirma yontemi ve nitel araytirma desenlerinden olgubilim deseni, veri toplama araci 
olarak da araytirmacilar tarafmdan geliytirilen “Ogretmen Goruyme Formu" ve “Yardimci 
Ogretmen Gdriiyme Formu ” kullamlmiytir. Veriler, daha onceden belirlenen tarihlerde 
yaklayik 40’ar dakikalik gdriiymeler yapilarak toplannnytir. Qahymada toplanan veriler QSR- 
Nvivo 8 paket programi ile gdzumlenmiytir. Qali§ma sonucunda, hem ogretmenler hem de 
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yardimci ogretmenler okuloncesi egitimin kalitesinin sadece okulun fiziki yartlan He degil; 
qocuklarin turn geliyim alanlarim dikkate alan bir egitim ortami ile artinlabilecegini 
soylemiylerdir. Yardimci ogretmenlerin egitimin kalitesine etkisi hususunda ogretmenlerle 
yapilan goriiymeler sonucunda, yardimci ogretmenlerin kalitenin artmasinda etkili oldugu 
sonucuna ulayilmiylir. Yardimci ogretmenlerin hem simf iqerisinde hem de simf diyinda her 
iyi yapmasi, ogretmenlerin iy yiikiinu azaltmakta ve ogretmenlerin ogrencilerle daha fazla 
ilgilenmesine olanak saglamaktadir. 

Anahtar Kelimeler: Erken qocukluk egitimi, erken qocukluk egitiminde kalite, yardimci 
ogretmen 


Introduction 

The first years of our children’s lives, which are defined as the early childhood 
period, have great importance for their healthy growth and development in the 
future. These years, which are called as critical period, have an impact on all 
developmental areas of children for life. The quality of education which is provided 
in the early childhood period has improved over time. This period has started to 
attract more attention from countries, families, local administrations, and researchers 
in the last thirty years (Dahlberg, Moss and Pence, 2007; Department of Education 
and Early Childhood Development, 2010) because mothers now participate more in 
the workforce; it is thought that early education contributes to an individual’s future 
academic life; and it is now clear that it is important to identify children who are at 
risk in their early years. 

Previous studies indicate that if due interest is shown in learning and 
development in the early years, children achieve greater success in primary 
education and beyond; that interest shown in the early years may reduce and even 
eliminate learning difficulties, retardation and disabilities; that children who have 
had a quality early childhood experience are more likely to attend school, succeed in 
school and contribute to society, in comparison to those who have not; and that 
children who have attended preschool are less likely to fail later in school than those 
who have not (Eser, 2010; §ahin, 2010; Tezcan, 2011). Preschool education not only 
forms a basis for language, mathematics and problem-solving skills but also 
strengthens a child’s basic sense of trust, self-esteem, ability to interact with others 
and capacity to learn (Giineysu, 2005). 

Some studies have attempted to determine quality indicators to ensure quality in 
early childhood education. It has been found out that quality in early childhood 
education is influenced by the physical environment and materials, teachers’ 
competencies, the number of children in the classroom, the child-teacher ratio, 
teacher-child interactions, the curriculum which is implemented, communication, 
parental education and involvement and so on (Epinosa, 2002). Educators and 
researchers interested in the early childhood period agree that instruction provided 
by qualified teachers in well-organized early childhood educational environments 
encourages children’s learning at a young age (Bowman, Donovan and Burns, 2001; 
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Zigler, Gilliam and Jones, 2006). Presently, many children spend as much time with 
their teachers and other caregivers in kindergarten as they do with their parents at 
home. Thus, it is quite important that they have quality social relationships and 
experiences with teachers and other caregivers during the time in which they are at 
school and outside the home environment (Bryant, Burchinal Lau and Sparling, 
1994). 

Studies conducted in recent years indicate that families prefer that their children 
have well-trained teachers with a bachelor’s degree who can provide the children 
with better quality experiences than teachers with a high school diploma or its 
equivalent, who can provide just an ordinary early childhood education. Studies 
highlighting that this rising trend in the role that quality teachers play in providing 
home-based early childhood education show that the teacher is actually the most 
important factor in providing a child with a superior education (Bassok, Fitzpatrick, 
Loeb and Paglayan, 2013). 

A well-trained teacher is better able to provide children with services that are 
suitable for their developmental periods, better understands the needs of children, 
meets their needs more professionally in a shorter period of time (Burchinal, Cryer, 
Clifford and Howes, 2002; Early and Winton, 2001) and has fewer difficulties in 
relating to family members during home-based trainings in comparison to a teacher 
who has a lower level of education. The provision of quality early childhood 
education by well-trained teachers allows children, especially those living in socio¬ 
economically disadvantaged communities, to receive higher quality school 
preparation and early childhood education. Quality teachers enable such 
disadvantaged children to have an effective and consistent cognitive, social and 
emotional development on par with that of their peers (Loeb, Fuller, Kagan and 
Carrol, 2004). The establishment of a supportive early childhood educational 
environment that is based on favourable conditions depends on the competencies of 
the teacher. To have the necessary competencies, teachers must at a minimum 
receive excellent education and graduation from the faculty of education of a 
university (Whitebook, 2003). 

A well-trained team can provide excellent preschool education for children. 
Although the related literature contains studies focusing on teachers’ competencies 
and educational levels as they concern a quality early childhood education (Barnet, 
2003; Early et ah, 2006; LoCasale-Crouch et ah, 2007), the number of studies 
addressing the competencies that assistant teachers must have to take part in 
outstanding education teams is quite limited. 

Classroom/teacher assistants, who are also called qualified instructors, classroom 
mothers or care-giving mothers, are defined as educational personnel who work with 
students and who are under the supervision of teachers in the classroom. Assistant 
teachers have many duties such as preparing educational activities with teachers, 
dealing with children in group work one to one and helping with the care of 
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children. It is clear that researchers and administrators do not place an emphasis on 
the educational background which assistant teachers need to have in fulfilling their 
many duties in the classroom. According to the Regulation on Preschool Education 
Institutions in Turkey, schools have no obligation to employ staff to help teachers in 
preschool institutions. Assistant teachers, who reduce teachers’ workload and help 
them with care services, are employed in many countries. For example, in the United 
States, almost all schools employ an assistant teacher, and even more than one may 
be employed, when necessary, depending on the number of children in the 
classroom (Sosinsky and Gilliam, 2011). 

In a study on assistant teachers conducted by the department of finance of a 
region in Virginia, United States, teachers and school administrators stated that they 
could not imagine classrooms without assistant teachers, and that it would be very 
difficult to manage classrooms if it were not for them. Another important and 
remarkable finding of the study was that no early childhood education classroom can 
be considered secure and functional without an assistant teacher. As children in the 
early childhood period should never be left alone, it can be said that assistant 
teachers stand as a guarantee of their security (Arlington Public Schools, 2005). 

The Aim of the Study 

This study aims to determine quality in preschool education, the influence of 
assistant teachers on quality and the impact of quality on education from the 
perspective of teachers and assistant teachers (classroom mothers/elder 
sisters/assistants) who work at independent kindergartens affiliated with the 
Eski^ehir Provincial Directorate of National Education. 

To this end, an attempt is made to answer the following questions: 

1. How is quality defined by teachers and assistant teachers working at official 
independent kindergartens that are one type of preschool education 
institutions? 

2. What constitutes quality? 

3. Who are assistant teachers (classroom mothers/elder sisters/assistants)? 

4. What do preschool teachers expect from assistant teachers (classroom 
mothers/elder sisters/assistants)? 

5. Do assistant teachers (classroom mothers/elder sisters/assistants) have any 
influence on quality? If so, why? 

6. What effect does the availability of an assistant teacher (classroom 
mother/elder sister/assistant) in the classroom have on educational services? 

Method 

The survey model was employed in this study, which aims to determine the views of 
teachers and assistant teachers (classroom mothers/elder sisters/assistants) who work 
at independent kindergartens affiliated with the Ministry of National Education 
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concerning quality in preschool education and the influence of assistant teachers on 
quality, as well as their stereotypical judgments. The phenomenological design, 
which is a qualitative research method and design, was used to achieve the general 
purpose of the study. 

The kindergartens from which the participants were selected were from the 
Uluonder Educational Zone and the Ertugrul Gazi Educational Zone, and were 
chosen through criterion sampling in accordance with the qualitative research 
paradigm. The researchers conducted interviews with 12 people, consisting of six 
kindergarten teachers who worked at two schools (three from each kindergarten) in 
different educational zones, and six assistant teachers who worked with these 
teachers (three from each kindergarten). The criterion was to be working with an 
assistant teacher in the classroom in the 2014-2015 academic year. 


Data Collection Tools 

The The Teacher Interview Form and the Assistant Teacher Interview Form, which 
were developed by the researchers, were used for collecting data. The researchers 
tested whether or not the interview questions were clear and comprehensible by 
conducting an interview with a pre-service teacher. Based on the feedback of experts 
and discussions with them, the wording of two incomprehensible questions in both 
interview forms was revised. In addition, two questions were added to the Teacher 
Interview Form, and three questions were added to the Assistant Teacher Interview 
Form in accordance with the aim of the study. 

The researchers were available at the schools at which the interviews would be 
conducted on the dates of the appointments scheduled by the teachers and the 
assistant teachers. Then they conducted the interviews. The interviews were 
conducted between 14 and 16 May 2014 at the times determined beforehand. Each 
interview took almost 40 mins. 


Analysis of Data 

The inductive data analysis technique was employed to analyse the research data. 
Inductive analysis can be defined as a method of dividing the data obtained from 
participants via interviews into categories through coding to understand the 
symbolic world of the group and forming themes and sub-themes by revealing the 
relations between these categories (Patton, 2002, p. 112). Linking together the 
emerging themes, making sense of them and making prospective predictions about 
them are included in the comments to be made by the researchers (Yildirim and 
§im§ek, 2011, p. 224). 

In the present study, the researchers coded using QSR-Nvivo 8. All views likely 
to provide an answer to the research question were combined under the same code. 
Sub-themes and themes were created through coding. After the themes and the sub- 
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themes had been formed, they were all reviewed again, and those considered to be 
associated with one another were combined. Before researchers finalized the themes 
and the sub-themes, they read the excerpts included in the themes, sub-themes and 
codes, thereby checking the conformity of each interview excerpt with the relevant 
code, sub-theme and theme. 


Findings 

This section presents the findings obtained from the semi-structured interviews with 
the participating teachers and assistant teachers from the two official independent 
kindergartens, and the interpretations of such findings. 



Figure 1. Themes and sub-themes obtained from interviews 


Figure 1 presents the findings obtained from the interviews with the preschool 
teachers and assistant teachers in themes and sub-themes. This section first provides 
the findings concerning the definition of quality. Then, the findings are given under 
two main titles, which are also the two main themes: constituents of quality and 
effects on education. 


Findings concerning the definition of quality 

In this section, an attempt is made to answer the question ‘how do kindergarten 
teachers and assistant teachers define quality?’ Thus, the findings obtained from the 
semi-structured interviews are interpreted. First, the views of the teachers and the 
assistant teachers are provided. Then a comparison is made between their views. 

The results of analysis of the interviews with the teachers show that the sub- 
themes concerning the definition of quality are making progress in all fields; 
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developing a positive attitude towards learning; ensuring closeness to life and 
nature; fulfilling parents’ expectations; being child-centred; and providing education 
according to children’s needs, interests and developmental characteristics. Most of 
the teachers who were asked what quality meant to them answered the question by 
considering the needs and the developmental characteristics of children and 
associated quality with the instruction that is provided. 

Teacher Ay§e believes that the preschool education period is the most important 
educational stage; also, people have started to appreciate its value just recently and 
that many factors should coexist to ensure quality in preschool educational 
institutions. She expressed her views as follows; 

As is known, preschool is the most important educational stage. I think it has 
been understood more recently. In my opinion, there are many factors that constitute 
quality. I think physical conditions, teachers and parents are important factors that 
have an influence on quality. Anything that enables children to receive good 
education can be called a part of quality. As 1 have said, the goodness of a school’s 
infrastructure, the completeness of materials, teachers’ having enough equipment 
and making the best use of materials, and warm and child-centred relationships 
between parents and teachers contribute towards quality. Indeed, doing whatever is 
needed to achieve the desired education constitutes quality. 

Teacher Yasemin thinks that quality is directly proportional to the education 
provided; also, children’s needs such as acting, expressing their opinions, 
discovering and being creative should be met and finally the quality of the 
instruction provided is more important than the quality of the physical environment. 
She delivered her views as follows: 

Quality in preschool education is directly proportional to the suitability of the 
educational environment provided for children based on their needs, interests and 
characteristics based on their ages. In addition, the offering of such an educational 
environment to children by educators is quite important. Preschool education has 
poor quality regardless of the quality of the physical conditions available if it is 
provided in an environment in which children cannot act freely, cannot express their 
opinions, do not know nature, have limited opportunities to discover and become 
socialized, do not have a chance to improve their creativity and cannot become 
independent. 

The results of analysis of the interviews with the assistant teachers show that the 
sub-themes concerning the definition of quality are how good the physical 
environment is, opportunity to learn by having fun, a good education and suitability 
for children’s developmental level. The assistant teachers who were asked what 
quality meant to them associated it with the physical condition of the environment 
and with learning by having fun. 

Assistant teacher Sibel believes that quality education is directly proportional to 
the physical conditions (i.e. features of the educational environment) and the 
richness of learning materials. As she stated. 
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In my opinion, the physical environment and learning materials are in direct 
proportion to a quality preschool education. The more effectively teachers and 
assistant teachers use the available rich environment, the higher is the quality 
education provided. By this means, children receive good quality education. 

Assistant teacher Ay§a thinks that education should be suitable for children’s 
developmental level; also, children can learn only through experiencing enjoyable 
instruction and finally quality education has a long-term effect on children. She 
expressed her views as follows: 

In my opinion, children can learn only when they have fun. If we talk about 
quality, then it means that we want children to learn. Quality education can be 
achieved only if we can provide the education suitable for children’s developmental 
levels by making them enjoy themselves. Here we have a big responsibility. 

Some participants, however, considered quality preschool education to be based 
on all the developmental areas of children, whether or not they have a positive 
attitude towards learning and whether or not parents’ expectations are fulfilled. 
Teacher Senem delivered her views on this matter, stating that ‘quality in preschool 
education means enabling children to grow in all developmental areas, endearing 
school and teachers to them and enabling them to have a positive attitude towards 
learning’. In contrast, assistant teacher Ceren believes that trying to fulfil parents’ 
expectations is necessary for quality instruction. She stated her views on this subject 
as follows: ‘because parents want their children to receive quality education, 
fulfilling parents’ expectations can be part of quality too’. 

When the findings obtained from the interviews are considered together, it is 
clear that both the teachers and the assistant teachers placed great emphasis on the 
idea that quality education can be achieved if all of children’s developmental areas 
are considered; that preschool education is critical because it forms the basis of 
children’s future educational lives; that quality education can occur only in an 
environment in which children act, think and speak freely, have a chance to know 
and discover nature, are encouraged to become socialized, are capable of displaying 
and improving their creativity and, most importantly, feel themselves to be 
independent; in addition, only having good physical conditions does not assure a 
quality education. 


Findings Concerning the Constituents of Quality 

In this section, an attempt is made to answer the question ‘what do kindergarten and 
assistant teachers think are the constituents of quality?’ The results of analysis of the 
interviews with the teachers and the assistant teachers show that the sub-themes 
concerning the constituents of quality are, in general, in-school constituents and in- 
class constituents. While in-school constituents include administration, teacher, 
other personnel and communication and relationships, in-class constituents include 
teacher, educational environment, assistant teacher and communication and 
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relationships. All of the teachers who were asked about the constituents of quality 
answered the question by considering the school as a whole and then expressed their 
views about in-class constituents. In presenting the findings in this section, first, in¬ 
school constituents are given, then in-class constituents are given and finally, these 
constituents are interpreted along with the sub-themes of communication and 
relationships. 

Teacher Hatice thinks that quality preschool education requires an excellent 
school administration in the first place and that the attitudes of the administration 
have an impact on the attitudes and the behaviours of other people who work at the 
school, on the educational approaches adopted and on the classroom. She expressed 
her views as follows: 

If you want to know about quality at a school, you should look at the 
administration in the first place. The most important constituent of quality is the 
administration, which is followed by teachers and other personnel. This is because, it 
is administrators who must know all personnel (i.e. teachers and assistant teachers); 
who must eliminate all problems related to the physical environment, if any; who 
affect the way we have relationships with other personnel and other teachers and 
who even have an indirect influence on the efficiency of classroom practices and 
activities. Heads of schools lead others. If you have an empathetic administrator who 
is open to improvement, you become happy and do your work intimately and 
productively. Otherwise, you do not even want to go to work. 

Teacher Derya, who is from another school, but has similar views, expressed her 
opinion: ‘I think the administration comes first. The quality of administrators is the 
primary factor. It is followed by the quality of teachers, school personnel (i.e. 
assistant teachers), servants who work as a cleaner, as a cook and school equipment 
respectively’. 

Teacher Yasemin stated her views about administrators and teachers, who are the 
constituents of quality, as follows: 

Experienced administrators who have received training in educational 
administration... Teachers who have graduated from a 4-year preschool teaching 
department, improve themselves and are open to new educational approaches... 
Educational environments set up in accordance with children’s characteristics (i.e. 
physical, social and emotional characteristics)... Assistant personnel who have 
graduated from the child development branch of a vocational high school at least 
and have been trained to provide children with appropriate assistance in any 
matter... The most important ones are administrators and teachers. This is because 
the former lead their institutions and are responsible for everything, and the latter are 
responsible for the instruction provided in the classroom and are supposed to 
provide a quality education. All in all, teachers who directly interact with children 
are responsible for the quality of education. 
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Some teachers believe that the school is a whole and that even the personnel who 
are responsible for cleaning and other work are important for providing a good 
quality learning environment. Teacher Mehtap expressed her views on this subject, 
saying. 

Indeed, the school is a whole. Quality is closely associated with how this whole 
works in a coordinated and orderly fashion. The more orderly and intimate 
relationships are between all members of the school from school administrators to 
cleaning personnel, the higher quality education is provided. Everything is a chain 
here. That is, everybody affects one another. 

The teachers put forward some in-class constituents of quality besides in-school 
constituents. Teacher Ay§e, who regards the school as a whole in general, delivered 
her views on teachers, who are one of the in-class constituents, as follows: ‘When 
we consider the classroom, it is firstly teachers who are responsible for quality. We 
can achieve the intended education only if we use time, space and materials 
effectively and productively. We are supposed to be skilful in this matter. Thus, 
teachers are very important for quality’. Teacher Senem, her colleague, also spoke 
on this subject: ‘Teachers are the people who try to use whatever they have for 
quality and are educated enough for that. If a teacher has developed him/herself, 
he/she can meet the needs of children qualitatively based on specified qualities by 
working productively’. 

Teacher Hatice believes that quality is closely associated with teachers, but that 
the educational environment and materials are also important in providing quality 
instruction. She stated her views as follows: 

It is firstly teachers who are important for quality education in the classroom. I 
think the materials to be used and the classroom environment are also influential. 
The classroom should be hill of rich stimuli for children’s development. It may be 
disorderly in itself, but it should be orderly for the children. The children should be 
able to obtain whatever they want and should be free in this respect. Think! You 
should have quality paint so that you have a quality painting. In other words, the 
environment and what it contains are important. 

Some teachers think that the availability of an assistant teacher, in addition to the 
teacher and the educational environment, is important for quality. Teacher Derya 
said on this subject, ‘having an assistant enables me to deal with the children more, 
increases the amount of time I allocate for them individually and allows me to meet 
some of their needs in a timely fashion. Indeed, quality means the effective use of 
time and practices. Thus, I can say that assistant teachers have an influence on 
quality’. Teacher Mehtap spoke on this subject as follows: 

There are many in-class factors that influence quality. The most important one is, 
as I have said before, teachers, and they are followed by assistant teachers. As you 
know, our classrooms are crowded. We sometimes come up short. That unavoidably 
affects both our productivity and quality. Thus, I feel lucky that I work with an 
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assistant teacher. I can say that her existence enhances quality. I receive support 
from her when I do not have enough time to deal with every student. She gives me 
any support I need. She enables me to allocate more time for the children and allows 
me to conduct activities completely. By this means, I can provide quality education 
in accordance with students’ needs. 

The results of analysis of the interviews with the assistant teachers show that the 
sub-themes concerning the constituents of quality are mostly about in-class 
constituents. The themes formed based on the views of the assistant teachers are 
teacher, educational environment, assistant teacher and communication and 
relationships. Most of the assistant teachers who were asked about the constituents 
of quality focused on in-class constituents. 

Assistant teacher Fatma thinks that teachers, who provide instruction and carry 
the entire responsibility for it, are important for achieving quality education. She 
delivered her views on this subject: ‘Indeed, teachers are the cornerstone of 
education. Teachers must be well-qualified so that quality education is achieved. It 
is teachers who decide on the activities to be conducted with children’. Likewise, 
assistant teacher Zeynep, who works at the other kindergarten, believes that teachers 
play a key role in providing children with a quality education. She offered her views 
on this subject: ‘I think teachers are the keys to providing quality education. 
Whatever happens at the school or whatever kind of order exists at the school, a 
teacher can do whatever she/he deems suitable when she/he closes the classroom 
door. The only leader is the teacher in the classroom. Thus, she/he is responsible for 
the quality of education’. 

Similarly, assistant teacher Sila, who works at the same kindergarten, thinks that 
the educational environment and assistant teachers, in addition to teachers, who are 
one of the in-class constituents, have an influence on the quality of education. She 
stated her views as follows: 

The educational environment should be established in a way that meets the needs 
of children so that quality education is provided. The educational environment and 
materials are very important for a quality education. It is teachers who are 
responsible for establishing the educational environment. Teachers have an 
indisputable importance for the quality of education, but we should not be ignored. 
We try to support them in any matter. Indeed, everybody works to ensure quality 
here. 

The results of analysis of the interviews with the teachers and the assistant 
teachers show that the constituents of quality fall into two categories in general: in- 
school and in-class. These two sub-themes mainly consist of in-school and in-class 
communication and relations. The findings obtained from the interviews conducted 
with the teachers and the assistant teachers are presented comparatively here. 

The teachers regard administrators as the most important constituents of in¬ 
school quality and think that it is actually administrators who shape all the activities 
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and practices conducted at the school. Teacher Senem, who believes that the 
communication and interpersonal relations at a school contribute to student 
performance and productivity, expressed her views as follows: ‘If we consider the 
school as a whole, we can see that everybody has relationships or communicates 
with one another in some way. If you have warm relationships that allow you to 
know one another, you become happy and can work productively. Otherwise, it is 
difficult to show the desired performance if you have problems or ambiguities in 
your mind’. 

Teacher Mehtap, who works at another institution, believes that communication 
and interpersonal relations underlie everything and also have an effect on the 
classroom and children. She expressed her views as follows: 

As I have said before, everything follows, one from the other, like links in a 
chain in educational institutions. It is true for communication and interpersonal 
relations, too. For example, an administrator communicates with a teacher. A teacher 
communicates with the other teachers. Teachers communicate with assistant 
teachers and the children. Assistant teachers communicate with the children. If you 
have quality relationships with your colleagues and principal, productive educational 
conditions come about. If you have good relations, you feel comfortable and 
peaceful. That has an effect on everybody, even the children. This is why I have said 
that there should be a ground for healthy communication as well as warm, realistic 
and non-artificial relationships so that productive and quality education is provided. 
In this way, you can achieve a so-called synergy of quality by ensuring togetherness 
and team spirit. Otherwise, just the opposite may occur. Then, children are affected 
negatively. 

Some assistant teachers associated in-class communication and relations with a 
chain. Assistant teacher Sila thinks that a class is like a family and that whatever 
takes place there has an impact on children. She stated her views as follows: 

A class is like a family. The head of this family is the teacher. We are the 
classroom mothers, and we have children. As is known, the mother and the father 
should know each other well in starting a family. They should have effective 
communication and a good relationship. This is true for a class, too. If you want to 
work peacefully and educate children productively, you should have quality 
communication and relationships. Your relationships directly affect the children. 
They see you, feel you and experience you. You are already watched and taken as a 
model. 

When the findings obtained from the interviews are considered together, it is 
clear that both the teachers and the assistant teachers, in regard to the constituents of 
quality, laid a great emphasis on preschool education institutions as a whole, from 
the administration to the assistant teachers and from the cleaning personnel to the 
educational environment. Moreover, the participants highlighted that interpersonal 
relations based on healthy communication are among the fundamental constituents 
of quality. The healthier and more continuous the communication, the stronger and 
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warmer relations are. Quality relationships promote the formation of in-house 
togetherness and team spirit. Such a peaceful work environment provided by team 
spirit influences the class and enables children to receive a quality and productive 
education. However, if the environment lacks these elements, it can have a negative 
impact on relationships and the classroom environment, as stated by the participants. 


Findings Concerning Assistant Teachers 

Findings concerning classroom mothers/elder sisters/assistants are presented in more 
detail in comparison to other findings for the sake of the research purposes. In this 
section, an attempt is made to answer the question “who do kindergarten teachers 
and assistant teachers think that classroom mothers/elder sisters/assistants are?” The 
results of analysis of the interviews with the teachers and the assistant teachers show 
that the sub-themes concerning the definition of classroom mothers/elder 
sisters/assistants are cleanliness and order, supporting in activities, self-care, 
supporting children, and not teachers. Most of the teachers who were asked what 
classroom mothers/elder sisters/assistants meant to them touched on self-care skills 
and cleanliness and order. 

Teacher Ay§e thinks that classroom mothers/elder sisters/assistants help teachers 
especially with cleanliness and order and take their place when they are not in the 
classroom. Teacher Ay§e spoke as follows: 

To me, they are the people who help teachers when requested and deal with 
children one to one when required. That is, they provide assistance especially in 
cleaning and care works. They can take our place when we are outside the 
classroom. For example, when we have a meeting, we compulsorily leave the classes 
to them. Of course I am talking about the existing classes. As I have said, they can 
even head the class like a teacher. They help us and take charge in the smooth 
continuance of the educational process. 

Teacher Derya, who works at another institution, but has similar views, said, 
“They are the personnel from whom I receive support especially in self-care skills. 
In other words, they help children during activities or when they need to use the 
toilet and make an effort to prevent any accident.” Teacher Hatice, on the other 
hand, believes that classroom mothers/elder sisters/assistants are not teachers. She 
expressed her views as follows: 

We may sometimes have affairs to deal with outside the classroom. For example, 
administration may call us, or we may have a meeting with parents. In such cases, 
they head children and support us based on our instructions. They are not teachers. 
They are just responsible for assisting teachers and providing any support requested. 

There are similarities between the teachers’ and the assistant teachers’ definitions 
of classroom mothers/elder sisters/assistants. Assistant teacher Ceren defined her job 
as follows: “We are the people who help children with anything. We can help in 
self-care or activities...” Assistant teacher Zeynep, her colleague, on the other hand. 
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remarked, “I’m officially here to help children with self-care skills. In this respect. 
I’m the person who helps the teacher.” 

In this section, an attempt is made to answer the question, “What kind of 
characteristics do you want classroom mothers/elder sisters/assistants to have?” The 
results of analysis of the interviews with the teachers and the assistant teachers show 
that the sub-themes concerning the characteristics to be held by classroom 
mothers/elder sisters/assistants are having received required education (knowing 
developmental characteristics and needs), knowing how to cooperate, capable of 
communicating well, fair, patient, understanding, smiling, and capable of generating 
practical solutions. 

Teacher Senem delivered her views about the characteristics to be held by 
assistants as follows: “They directly interact with children. For that reason, they 
must communicate with children and the teacher well, speak Turkish well, be 
capable of cooperating with the teacher and generating practical solutions in face of 
problems, and be fair to children.” Teacher Yasemin, her colleague from a different 
school, thinks that assistants with whom she works together in the classroom must 
be meticulous and clean. She also complains that their opinions are not asked during 
the recruitment of assistants and claims that assistants must be employed based on 
certain criteria. She stated her views as follows: 

As I have said before, when required, these people deal with children one to one 
and closely. This being the case, it is firstly very important that they love children. 
In addition, they must be meticulous about hygiene and cleanliness. I know that 
parents request assistant teachers from school administration for their children, 
especially for small children upon the recommendation of teachers. Because children 
are young in age, hygiene is very important for us. If possible, individuals 
knowledgeable about children’s developmental characteristics should be employed. 
Our opinions are not asked on this subject. If it is administrators who decide on 
assistant teachers, they should take into account these criteria. This is because; we 
unfortunately hear from some schools that some incompetent assistant teachers are 
employed without requiring any criteria just because they are the acquaintances of 
some influential people. 

The assistant teachers have similar views as the teachers in regard to the 
characteristics to be held. Assistant teacher Fatma remarked on this subject, “If you 
do this job, you are expected to have a strong love for children. In addition, you 
must be patient. It isn’t easy to deal with so many children. On the other hand, you 
must always be smiling no matter what happens. This is because; you are in close 
relations with children and may affect them negatively otherwise.” The assistant 
teacher Ayfa, her colleague, spoke as follows: “We are expected to be 
knowledgeable and experienced in this field. That is, we must have a good 
knowledge of the developmental characteristics and needs of children. If you have it, 
you have an understanding attitude towards children. In this way, you fulfill one of 
the expectations from you.” 
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In this section, an attempt is made to answer the question, “Are assistant teachers 
needed in preschool education? If so, why?” The results of analysis of the interviews 
with the teachers and the assistant teachers show that the sub-themes concerning 
why assistant teachers are needed are overcrowded classrooms, teachers’ coming 
short, quality education, preventing possible accidents, complete achievement of 
self-care skills, and parents’ request. 

Teacher Derya explained the reasons for needing assistant teachers as follows: 
“We come short in the overcrowded classrooms. In addition, individual time 
allocated for children must be used in the best way. We can achieve it only when 
assistant teachers help us. In this way, the quality of the education provided 
increases more”. A similar view was expressed by assistant teacher Sibel as follows: 
“Our classrooms are really overcrowded. It is almost impossible for teachers to deal 
with all children. We save time for them and enable them to give due attention to 
children”. Teacher Mehtap working at a different institution stated the reasons why 
she needs an assistant teacher in her classroom as follows: 

In today’s conditions, there are 25 to 30 students per teacher. We know that our 
school is one of the best schools in our neighborhood. We are in great demand. We 
are in a neighborhood where working families live for the most part. So, parents 
need to send their children to kindergartens. There are people who want to leave 
their children in the morning when they are going to work and pick up them when 
they are returning home in the evening. One can say that our classrooms are 
crowded. For that reason, it is difficult for teachers to deal with all children at 
satisfactory levels. They sometimes come short. We try to deal with children one to 
one, but we come short especially in self-care skills. While a teacher is conducting 
an activity, she may describe another activity to her assistant for her to provide 
necessary conditions. That both saves time and increases the quality of attention 
given to children. For all these reasons, assistant teachers are needed. They are 
important for children. They reduce the workload of teachers, too. 

In this section, an attempt is made to answer the question, “How do classroom 
mothers/elder sisters/assistants provide support?” The results of analysis of the 
interviews with the teachers and the assistant teachers show that the sub-themes 
concerning the support provided by classroom mothers/elder sisters/assistants are 
cleanliness and order, continuous education, helping with self-care works (skill 
development), helping with group activities, and watching and following children. 

Teacher Ay§e expressed her views on the support provided by assistant teachers 
by giving examples as follows: 

In the simplest term, I have an assistant who watches me and my communication 
with children during activities in the classroom and in this way understands how to 
treat them. When any child needs to use the toilet, she deals with him/her no matter 
what she is doing then. She helps me a lot especially in preparation of materials for 
art activities. The Internet access is available in the classroom. When I arrive in the 
classroom in the morning, we can turn on the computer and look through sample 
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activities. We can exchange ideas and decide on the activities to be conducted. I can 
say that she helps by putting forward ideas. 

Assistant teacher Ceren talked about the support she provides to the teacher as 
follows: “I help the teacher prepare activities for group works. When the teacher has 
any affair in the administration or any other affair, I can teach students as she 
instructs me so that education is not interrupted. When we go to the schoolyard or go 
on a trip, I help her by watching and following children.” Assistant teacher Sila, her 
colleague, told, “I help the teacher especially with the self-care skills of children. I 
change children’s clothes when they sweat. I follow their sleeping and clothing.” 

In this section, an attempt is made to answer the question, “Are classroom 
mothers/elder sisters/assistants influential on more quality and productive 
education? If so, how do they influence it?” The results of analysis of the interviews 
with the teachers and the assistant teachers show that the sub-themes concerning the 
influence of classroom mothers/elder sisters/assistants on more quality and 
productive education are less waste of time, more efficient use of energy (not getting 
tired), more productive and enjoyable activities, and physical and emotional 
protection of children. 

Having stated what quality meant to her, teacher Derya expressed her view that 
more quality education is achieved in the classroom thanks to assistant teachers as 
follows: 

Yes, I think they’re influential. To me, quality means more productive and 
permanent education. If the time spent yields benefits for children, it means that you 
provide quality education. That is, quality exists only where children can accomplish 
the targets set at a satisfactory level. If there is an assistant teacher in the classroom, 
the teacher can use her energy in a more balanced way. She allocates more 
individual time for children. In other words, you can perform productive activities, 
which is needed for a quality education. Thus, assistant teachers have a big influence 
on quality education. Art activities can be given as an example. During these 
activities, the assistant teacher helps you and deals with some students herself. She 
can answer the questions of children. If she is communicating with children as she 
has learned from you, it means that she does what the teacher comes short of. Right? 
That enhances quality, too. 

Assistant teacher Ay$a has parallel views to the teachers. She told, “When we 
participate in activities, children enjoy more. In addition, we can answer their 
questions immediately. In the meantime, the teacher deals with other works, if any. 
In this way, waste of time is prevented.” 

When the findings obtained from the interviews are considered together, it is 
clear that the teachers and the assistant teachers have similar views about classroom 
mothers/elder sisters/assistants. In this respect, the teachers laid a great emphasis on 
that assistant teachers must be meticulous, clean, and tidy for children’s health; they 
must support activities based on the instructions of teachers; they are needed 
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because of the overcrowdedness of the classrooms; and certain criteria must be taken 
into consideration in employing assistant teachers. Moreover, all participants think 
that assistant teachers who speak Turkish well, are patient, understanding, tolerant, 
meticulous, cooperative, and fair, and can generate practical solutions to the 
problems experienced add quality value to education. 

Findings Concerning Effects on Education 

In this section, an attempt is made to answer the question, “What do kindergarten 
teachers and assistant teachers think are the effects of works/acts of classroom 
mothers/elder sisters/assistants on the educational process?” The results of analysis 
of the interviews with the teachers and the assistant teachers show that the sub- 
themes concerning the effects of the works/acts of classroom mothers/elder 
sisters/assistants on the educational process are classroom order (cleanliness), 
reduced workload, fast and effective solution of problems, continuous education 
(rate of transmission between activities), more attention, more enjoyable education, 
more productive and quality educational process, more observable and controllable 
educational environment, and development self-car skills. 

Teacher Ay§e thinks that there is no educational process independent of assistant 
teachers; they directly interact with children; and children adopt them as much as 
they do the teacher. She expressed her views as follows: 

There is no educational process independent of assistant teachers. As I have said 
before, when appropriate, they can deal with children as much as we do. You can 
sometimes witness children calling them ‘teacher’. They adopt them so much. If you 
have an assistant who has a warm and sincere personality, she endears herself to you 
and children. Then you can see her positive effects. It may sound simple, but when 
she goes to toilet together with her children, she enables toilet training to continue as 
intended. Indeed, it can be said that assistant teachers make up the deficiencies of 
any educational process undergone by children. When teachers come short, they go 
into action. It is assistant teachers who have the primary responsibility for classroom 
order and cleanliness. If you get on well with an assistant teacher, she adopts your 
behaviors and educational method. So, you become a team. Your workload 
decreases, so your productivity increases. You become more productive in the 
educational process because you allocate more individual time and attention for 
children. 

Teacher Senem delivered her views similar to those of her colleague as follows: 
“When you have an assistant, you can deal with other affairs without any worry 
about the class. When any problem is experienced, you can solve it with your 
assistant more rapidly. By this means, you can continue the process without 
disrupting education and causing children to be affected by such problem physically 
or emotionally.” The assistant teachers have similar views to the teachers. Assistant 
teacher Fatma spoke as follows: “We help with anything in the classroom. It may be 
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about children or the teacher. We participate in activities together with children. 
That makes them happy. They learn to be sharing and enjoy more.” Ceren, her 
colleague, added as follows: 

We take part in activities to help teachers and increase the attention of children. 
In addition, we maintain order in transition from one activity to another and deal 
with cleaning works. In this way, transition occurs faster and without any 
interruption. I observe children with the teacher in the classroom. Then we exchange 
ideas about them. Thus, we can follow their development together. That makes the 
class more controlled. Since we are informed of anything about children, we miss 
few things about children. For example, as soon as children arrive in the classroom, I 
check their daily family notebooks (notes). In this way, we help with communication 
with parents and contribute to a more controlled educational process. 

When the findings obtained from the interviews are considered together, it is 
clear that the teachers and the assistant teachers have similar views about the effects 
of the works/acts of classroom mothers/elder sisters/assistants on education. In this 
respect, the teachers laid a great emphasis on that their assistants have an effect on 
the educational process by maintaining the classroom order and cleanliness, 
reducing teachers’ workload as there are two adults in the classroom, allowing 
coping with possible problems more rapidly and solving these problems without 
causing children to be affected physically and emotionally, helping to make up the 
deficiencies of the educational process, increasing the amount of time and attention 
allocated for children and thus allowing a productive process, and especially 
contributing to the development of self-care skills. The assistant teachers, on the 
other hand, stressed that children are engaged in more enjoyable activities thanks to 
them; they enable a more controlled educational environment to be formed; they 
take part in activities; and they prevent any interruption in education in transition 
from one activity to another. 

In this section, an attempt is made to answer the question, “What can teachers 
and classroom mothers/elder sisters/assistants do to increase the quality of 
educational services?” The results of analysis of the interviews with the teachers and 
the assistant teachers show that the sub-themes concerning the actions to be taken by 
teachers are having a good command of the field, being a good commander, being 
flexible, preparing a proper educational environment, being open to new approaches, 
being patient, warmhearted, smiling, and fair, keeping calmness, and trying to 
conserve the existing favorable characteristics. 

Teacher Ay§e expressed her views about the actions to be taken by teachers to 
improve the quality of educational services as follows: “Being a teacher, maybe I 
can review and read more sources to enhance quality. I can examine developing 
community and world standards, consider what other activities and practices I can 
conduct, and how I can employ different techniques, and try to apply all of them in 
my classroom.” Teacher Derya, her colleague, spoke as follows: “First of all, a 
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teacher must be very patient, warmhearted, and fair towards children. She must have 
warm relations with other personnel and administrators of the school and conduct 
activities and practices open to improvement in her classroom.” Assistant teacher 
Sila, on the other hand, told, “Teachers should have good relations with their 
assistants, create team spirit, try to contribute to our development, and should keep 
in mind that we will always stand by them.” 

The sub-themes concerning the actions to be taken by classroom mothers/elder 
sisters/assistants are improving oneself, knowing how to communicate well, being a 
guide (not doing everything for children), being a good observer, being clean, 
meticulous, careful, patient, tolerant, and warmhearted, and conserving such 
favorable characteristics. 

Teacher Yasemin expressed her views about the actions to be taken by classroom 
mothers/elder sisters/assistants as follows: “First of all, they should help children 
with activities, but they shouldn’t do everything for them. They should know that 
children just need guidance. They should guide them. They should observe children 
doing activities and share their observations with teachers.” Teacher Mehtap, her 
colleague, said: 

Classroom assistants should read papers and sources about preschool and review 
documents about behavior patterns and child development in order to improve 
themselves. They should get on well with teachers who lead the classes and 
communicate with them continuously. In this way, they may have a good command 
of what will be done as well as where and when it will be done. By this means, they 
contribute to more productive education. 

The views of assistant teacher Fatma about the actions to be taken by classroom 
mothers/elder sisters/assistants to enhance quality are as follows: “As our primary 
responsibilities are for order, we must be meticulous and careful in this matter. As 
you know, we are in one to one relation with children. For that reason, we must be 
warmhearted, patient, and understanding. Then we can strengthen our relations with 
teachers.” Aypa, her colleague, told on this subject, “Being assistant teachers, we 
must do our best. We must both improve ourselves and have a patient, tolerant, 
understanding, and careful attitude. Only then can we become beneficial to the 
educational process. Moreover, we must try to conserve our existing characteristics 
as they are on the first day. We must prevent them from diminishing day by day and 
improve ourselves.” 

When the findings obtained from the interviews are considered together, it is 
clear that the teachers and the assistant teachers have similar views about the actions 
to be taken by teachers and assistant teachers to enhance quality. In this respect, the 
participants stated that to improve quality, teachers must have a good command of 
the field, be open to new approaches, be warmhearted, patient, smiling, and fair to 
children, and create a good educational environment that meets needs. According to 
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the participants, to enhance quality, classroom mothers/elder sisters/assistants must 
improve themselves as much as possible by cooperating with teachers, have good 
communication skills to establish and maintain nice dialogues with children, guide 
children rather than doing activities for them, observe children carefully together 
with teachers, share the information they have about children with teachers, be 
clean, meticulous, patient, and understanding, and always follow the instructions of 
teachers so as not to forget their positions. 

Conclusion and Discussion 

This study has been conducted to investigate the influence of assistant teachers on 
the quality of preschool education institutions. Here the research results are 
presented as results concerning the definition of quality, results concerning the 
constituents of quality, and results concerning effects on education. 

The findings obtained from the interviews about the definition of quality, which 
is one of the sub-problems of the study, show that all developmental areas of 
children should be taken into consideration for a quality education. Both the teachers 
and the assistant teachers think that a quality preschool education can be achieved 
only in an environment where there are not only good physical conditions, but a 
great importance is attached to preschool education for children’s all future 
educational lives; children can act, think, and speak freely; they are provided with an 
opportunity to know and discover the nature; they can become socialized; they have 
a chance to display and improve their creativity; and, most importantly, they can feel 
themselves independent. 

Since the importance attached to preschool education institutions has increased 
in recent years, perspective on the education provided by such institutions has 
started to change. Early childhood care and education institutions try to feature 
quality in providing services to children. A quality institution is not limited to only 
physical conditions. Physical conditions are just one of the constituents of quality. 
The previous studies have not limited quality to only physical conditions and 
materials, either. Quality in education is influenced by teachers’ competencies, the 
number of children in the classroom, the number of children per teacher, teacher- 
child interactions, the curriculum implemented, communication, and parental 
education and involvement besides physical environment and materials (Epinosa, 
2002 ). 

When the findings concerning the constituents of quality are considered, it is 
seen that the constituents of quality fall into two sub-themes based on the answers 
given by the teachers and the assistant teachers: in-school constituents and in-class 
constituents. In-school constituents are administration, teacher, other personnel, and 
communication and relations. In-class constituents, on the other hand, are teacher, 
educational environment, assistant teacher, and communication and relations. In 
regard to the constituents of quality, both the teachers and the assistant teachers 
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highlighted that preschool education institutions should be considered as a whole 
from administration to assistant teacher and from cleaning personnel to educational 
environment. In addition, the participants emphasized that relations based on healthy 
communication are among the fundamental constituents of quality. The healthier and 
more continuous communication is, the stronger and warmer relations are. Quality 
relations promote the formation of in-house togetherness and team spirit. Such 
peaceful work environment provided by team spirit affects the class and makes 
children receive quality and productive education. Otherwise, it negatively affects 
relations and the classroom environment, as stated by the participants. 

Quality in preschool education institutions depends on the relationship between 
many interdependent elements. The quality of teacher or the quality of curriculum is 
not enough to make a school quality, just like the quality of physical environment or 
the quality of materials is not enough for it. All constituents of quality should 
interact with one another and function harmoniously so that quality is achieved and 
maintained. In the related literature, the constituents of quality fall into two 
categories in general: a) structural quality b) process quality (Epinosa, 2002; Zigler, 
Gilliam and Jones, 2006). While structural quality includes the number of students 
in the classroom, the number of students per teacher, and the education and training 
of teachers and administrators, process quality involves interactions, activities, 
materials, health, and safety (Epinosa, 2002). The teachers and the assistant teachers 
mentioned most of the constituents of quality indicated in the literature. However, 
the number of students in the classroom and the number of students per teacher, 
which are two important points, were ignored. Nevertheless, the findings concerning 
the views of the teachers and the assistant teachers about the importance of 
communication with children are consistent with the literature. Shonkoff and Philips 
(2000) report that children learn best when they are encouraged by their teachers and 
peers. 

Since the research purpose is to reveal the influence of assistant teachers on 
quality, the first attempt about the findings concerning teacher assistants is to 
determine the nature of assistant teachers. Common points in the answers of the 
teachers and the assistant teachers are as follows: assistant teachers are not real 
teachers, and they are the people who are responsible for cleanliness and order, 
assist in activities, and help with the self-care services of children. According to the 
participants, the characteristics to be held by assistant teachers are having received 
required education (knowing developmental characteristics and needs), knowing 
how to cooperate, being capable of communicating well, being fair, patient, 
understanding, and smiling, and being capable of generating practical solutions. 
Common points in the answers of the teachers and the assistant teachers regarding 
the reasons for needing assistant teachers in the classroom are as follows: 
overcrowded classrooms, teachers’ coming short, quality education, preventing 
possible accidents, complete achievement of self-care skills, and parents’ request. It 
has been concluded that assistant teachers are influential on enhanced quality. 
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Assistant teachers are not only the assistants of teachers. They mostly spend 
more time with children and deal with them one to one. For that reason, people who 
have strong communication skills, love children, are knowledgeable about child 
development, and can work with people harmoniously should be employed as 
assistant teachers. If assistant teachers work in coordination with teachers, a good 
learning environment comes out. That, in turn, allows cultivating successful 
children. Shim, Hestenes, and Cassidy (2004) carried out a study on this subject and 
found out that quality in the classrooms where teachers and assistant teachers work 
coordinately is higher than quality in the classrooms where two teachers who have a 
hierarchical relationship teach and than quality in the classrooms with a single 
teacher. 

It is quite important that assistant teachers have the required educational level. 
Having received education in this field should be a requirement for the employment 
of assistant teachers who are in one-to-one interaction with children. The previous 
studies report that children learn most when they are taught by well-trained teachers 
(Bowman, Donovan, and Burns, 2001; NICHD, 2005). 

As more importance is placed on preschool education today, the number of 
children receiving such education is increasing day by day. As new schools or 
classrooms are not opened despite the increasing number of children, the existing 
classrooms become more and more crowded. The number of children in the 
classroom and the number of children per teacher are two of the important factors 
influential on quality. Assistant teachers are important not only for helping teachers 
in the crowded classrooms but also for reducing the number of students per teacher. 
It is quite difficult to care and provide secure education to all children in the 
crowded classrooms. All teachers participating in a study stated that classrooms 
would not be secure, and no effective education would be provided if it was not for 
assistant teachers (Arlington Public Schools, 2005). In the same study, teachers 
remarked that they need assistant teachers for the security of children in the 
classrooms most. A major duty falls to assistant teachers because it is they who must 
ensure the security of children in the classroom when the teacher goes outside. 
Reportedly, a teacher said that she prefers to work with more children together with 
an assistant teacher rather than work with few children by herself. 

According to the participants, the effects of the availability of assistant teachers 
on education are ensuring the classroom order and cleanliness, allowing easy 
transition between activities, reducing the workload of teachers, enabling problems 
to be solved more easily, and creating a more quality and controllable educational 
environment. The answers of the teachers and the assistant teachers show that 
assistant teachers do almost any work both inside and outside the classroom. They 
not only lighten teachers’ burden but also contribute to the quality of education. 

The findings obtained through the question, “What can teachers and assistant 
teachers do to increase the quality of education?” are as follows: having a good 
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command of the field, being open to new approaches, being warmhearted, patient, 
smiling, and fair to children, and creating a good educational environment that meets 
needs. The assistant teachers expressed the following views on this subject: 
improving oneself as much as possible by cooperating with teachers, having good 
communication skills to establish and maintain nice dialogues with children, guiding 
children rather than doing activities for them, observing children carefully together 
with teachers, sharing the information one has about children with teachers, being 
clean, meticulous, patient, and understanding, and always following the instructions 
of teachers so as not to forget one’s position. The teachers think that assistant 
teachers (not trained in the field of preschool education) should deal with the care 
and the needs of children without intervening in educational activities much and 
comply with the hierarchy between teachers and them. Likewise, the assistant 
teachers emphasized that they should interact with children and teachers, but they 
should always keep their positions in mind. A previous study supports this view of 
the teachers. According to Sosinky and Gilliam (2011), teachers think that assistant 
teachers are not very useful in educational activities, but they are quite useful in 
arranging classrooms and monitoring children. 

Implications 

The answers of the teachers and the assistant teachers indicate that in Turkey, it is 
schools and parents who decide on keeping assistant teachers (classroom 
mothers/elder sisters) available at kindergartens which provide the large part of early 
childhood education in Turkey. Social security and salary costs of these people are 
covered by parents. That has a negative influence on the quality of education 
provided by schools that are located in a neighborhood with a low socio-economic 
level. Thus, the Ministry of National Education should make it obligatory to employ 
assistant personnel (i.e. teachers, elder sisters, mothers) in the classrooms of 
kindergartens that play an important role in the provision of early childhood 
education services. In this way, the Ministry should apply the principle of equality in 
education. In addition, this step of the Ministry may create a new job, which, in turn, 
means social security and continuous salary for especially the graduates of 
departments of child development of girls’ vocational schools. 

The field-related knowledge and experience of these people who are in direct 
communication and relation with children may be tested. In addition, exams and 
interviews may be carried out to select the personnel fulfilling specific standards 
(criteria) determined by OSYM (Turkish Measurement, Selection, and Placement 
Center) and the Ministry of National Education so that quality education is provided 
at schools. 

Assistant teachers’ standards and programs existing in other countries may be 
examined. Furthermore, those assistant teachers who are placed in this job may be 
subjected to exams in certain fields (e.g. first aid, healthy communication) biyearly 
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based on the practices in other countries. In this way, the intended standards may be 

reached more rapidly. 
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Geni^letilmi? Ozet 

Kaliteli bir erken gocukluk egitimi, kurumda bulunan kaliteli egitim almi§ bir ekiple 
gergekle§tirilebilmektedir. Alan yazin incelendiginde kaliteli bir erken gocukluk 
egitiminde ogretmenin yeterliliklerinden ve egitim durumlarindan bahsedilen 
gali^malar olmastna ragmen (Barnet, 2003; Early & arkada^lari, 2006; LoCasale- 
Crouch & arkada^lan, 2007); kaliteli egitim ekibi igerisinde yer alan yardimci 
ogretmenlerin sahip olmasi gereken yeterliliklerden bahsedilen galigmalar nadirdir. 

Yardimci ogretmenler, usta ogreticiler, sinif annesi veya bakici anne gibi birgok 
adi bulunan simf/ogretmen yardimcilarimn tanimi §u gekildedir: Sinif igerisinde 
ogretmenlerin kontrolii altinda ogrencilerle yaligan egitim personelidir (Bellm, 
Burton, Whitebook, Broatch, & Young, 2002). Yardimci ogretmenler, smif 
igerisinde ogretmenlerle birlikte egitim etkinliklerini diizenleme, gocuklarla grup 
gah^malarmda birebir ilgilenme ve gocuklann bakim ihtiyaglarma yardimci olmaya 
kadar birgok gorev yuriitmektedirler. Okulda ve smif igerisinde pek gok gorev yapan 
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yardimci ogretmenlerin sahip olmasi gereken egitim konusunda ara§trrmacilarin ve 
yoneticilerin konuya dahil olmadigi gozlenmektedir. Tiirkiye’deki Okul Oncesi 
Egitim Kurumlan Yonetmeligi’ne gore, hifbir kurumda ogretmenlere yardimci 
olacak bir personel fali^tirma zoninlulugu yoktur. Ogretmenlerin yukiinii azaltmak 
ve bakim hizmetlerine yardimci olmak i?in ?ali§tirilan yardimci ogretmenler birfok 
iilkede ?ali§tirilmaktadir. Ornegin Amerika Birle^ik Devletleri’nde okullarm hemen 
hepsinde bir tane yardimci ogretmen ?ali§irken, smiftaki ?ociik sayisina bagli olarak 
birden fazla da yardimci ogretmen istihdam edildigi goze ?arpmaktadir (Sosinsky & 
Gilliam, 2011). Bu 9 ali§manm, aslinda okul oncesi egitim sisteminde ^ocuklar i<;in 
diger ogeler kadar onemli bir yere sahip oldugu bilinen ancak resmiyette ve 
ara^tirmalarda pek deginilmeyen yardimci ogretmenlerin fark edilmelerini 
saglayacagi ve bu konuya ili§kin alanda yapilabilecek diger gali^malara yol 
gosterebilecegi du^uniilmektedir. 

Ara^tirmamn amaci, Eski^ehir Milli Egitim Miidtirlugu’ne bagli bagimsiz 
anaokullarinda gorev yapmakta olan ogretmen ve yardimci ogretmenlerin (smif 
annesi/ablasi/yardimcilarmm) baki§ a^isindan okuloncesi egitimde kaliteyi ve 
yardimci ogretmenlerin kaliteye etkisini belirleyip, kalitenin egitim ogretime 
yansimalanm onlarm goriifjleriyle ortaya koymaktir. 

Bagimsiz anaokullarinda gorev yapmakta olan ogretmen ve yardimci 
ogretmenlerin okuloncesi egitimde kalite ve yardimci ogretmenlerin kaliteye etkisi 
hakkindaki dii§uncelerini ve sahip olduklan kalipsal yargilan belirleyebilmek 
amaciyla yapilan bu ara^tirma, tarama modeli ile gergekle^tirilmi^ ve genel amaca 
ula^mak 19111 nitel ara^tirma yontemi ve nitel arasjtirma desenlerinden de olgubilim 
(fenomonoloji) deseni kullamlmi^tir. 

Ara^tirma verilerinin elde edildigi egitim bolgelerinden katilimcilarm bulundugu 
anaokullan nitel ara^tirma paradigmasina uygun olarak, 619 lit orneklem yoluyla 
seyilmi^tir. Bu kapsamda ara^tirmacilar, arasjtirma kapsaminda belirlenen olfiitii- 
2014-2015 egitim-ogretim yilmda simflarinda yardimci ogretmenle birlikte gorev 
yapma- temel alarak farkli egitim bolgelerinde bulunan 2 okulda gorevli 3’er 
anaokiilu ogretmeni ve bu ogretmenlerle birlikte gali^an 3’er yardimciyla, toplamda 
12 ki^iyle gorii^meler gerfekle^tirmi^tir, gorii^meler yaka^ik 40 dakika surmusjtur. 

Ara^tirma verilerinin (joziimlenmesinde tiimevanm veri analizi tekniginden 
yararlamlmifjtir. Arasjtirmacilar tiim kodlama i^lemini QSR-Nvivo 8 paket programi 
ile gerqiekle^tirmi^lerdir. Kodlamalar yapilirken ara^tirma sorusuna yamt verecegi 
dii§unulen tiim gorii^ler aym kod altmda birle§tirilmi§tir. Yapilan kodlamalardan alt 
temalar ve temalar olu§turulmu§tur. Temalar ve alt temalar olu§turulduktan sonra 
tiim temalar ve alt temalar tekrar gozden geqiirilmi^ ve birbirleriyle ili^kili oldugu 
dti§uniilen temalar ve alt temalar birle§tirilmi§tir. Temalar ve alt temalara son hali 
verilmeden once temalarm, alt temalarm ve kodlarm i 9 inde bulunan almtilar 
okunmu§ ve alintmin kod, alt tema ve temaya uygunlugu kontrol edilmi§tir. 
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Ara^tirmadan elde edilen bulgulardan yola fikarak; oncelikle ogretmen ve 
yardimci ogretmenlerin egitimde kaliteyi; sadece fiziksel anlamda iyi imkanlara 
sahip olmakla degil; gocuklann ozgiirce hareket ettikleri, ozgiirce dii§iinebildikleri, 
afiklamalar yapabildikleri, dogayi taniyip ke§fetmeye olanak veren, sosyal Ie^me 
imkanlarimn bulundugu, yaraticiliklarim gosterip gelifjtirebilecekleri ve en onemlisi 
kendilerini bagimsiz hissedebildikleri bir ortamla ili^kilendirdikleri goriUmu^tiir. 

Kaliteyi olu§turan if ogelerin “yonetim, ogretmen, diger personel, ileti^im ve 
ili^kiler” simf if i ogelerin ise; “ogretmen, egitim ortami, yardimci ogretmen, ileti^im 
ve ilifjkiler” oldugu belirtilmi^tir. Hem ogretmenlerin hem de yardimci 
ogretmenlerin kaliteyi olu$turan ogeler if in onemle iizerinde durduklan noktamn, 
okuloncesi egitim kurumlarimn bir biitiin olarak yoneticisinden yardimcisina, 
temizlik personelinden egitim ortamina kadar her §eyin bir biitiin olarak algilanmasi 
gerektigi dtijiincesi oldugu sonucuna varilmi^tir. 

Kendilerinden yardimci ogretmeni tammlamalan istenen katihmcilar, yardimci 
ogretmenlerin gerfek ogretmen olmadigi; temizlik ve diizenden sorumlu, etkinliklere 
destek veren ve focuklarin oz bakimlarma hizmetlerine destek saglayan killer 
oldugu ve bu ki^ilerin smifm diizeni ve temizliginin saglanmasinda, etkinlikler arasi 
gefifjin kolayla§tirilmasmda, i§ yiikiiniin azaltilmasmda, sorunlarm daha kolay 
foziilmesi ve daha kontrol edilebilir bir egitim ortami olu^turulmasinda etkin rol 
aldiklan boylece egitimin kalitesini arttigi noktalarmda hemfikirdirler. 

Ara^tirmadan elde edilen sonuflardan hareketle; iilkemizde erken focukluk 
egitimi hizmetlerinin biiyiik bir kismimn gerfekle^tirildigi anaokullan biinyesinde 
yardimci ogretmen (simf annesi/ablasi) bulundurulmasi okul yonetiminin ve 
velilerin istegine birakilmifjtir aynca bulundurulan personelin sosyal giivence ve 
maa§ giderleri veliler tarafmdan kaigilanmaktadir. Bu durum sosyo-ekonomik 
diizeyi dii^iik bir fevre bulunan okullardaki egitim niteligini olumsuz etkilemektedir. 
Erken focukluk egitimi hizmetlerinin gerfekle^tiriImcsiride onemli bir yere sahip 
anaokullarindaki simflarda yardimci personel (ogretmen, abla, anne) bulundurulmasi 
MEB tarafmdan zorunlu hale getirilip boyle bir meslek kolunun olu§turulmasi 
saglanmali ve egitimde e^itlik ilkesinin yiiriitiilmesi goz online almmalidir. Boyle bir 
i§ kolunun olu§turulmasi ozellikle kiz meslek liselerinin focuk geli§imi boliimiinden 
mezun olan adaylar if in sosyal giivence ve devamli bir maa§ anlaminda cazip hale 
getirilebilir. 

Qocuklarla dogrudan iletifjim ve ili§ki halinde olan bu kifjilerin alanla ilgili bilgi 
ve deneyimlerinin sinana bilmesi ardindan okullarda istenen nitelikte egitimlerin 
saglanabilmesi if in OSYM ve MEB i^birligi ile belirlenen standartlara (kriterlere) 
uygun personelin sefilmesi belli smav ve miilakatlarla gcrf ck leg,ti ri I chi I i r. Aynca 
farkli iilkelerdeki yardimci ogretmen standartlar ve programlar incelenerek her iki 
yilda bir diizenli olarak bu kinder bazi alanlardan (ilk yardim, saglikli ileti^im, vb.) 
smavlara tabi tutulabilir. 
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